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Rationale:

These reading and writing lessons are carefully created with several goals in mind.
The first godl is to build a sense of community in the classroom. It is extremely
important that students are able to share their work, thoughts, and feelings in a safe,
non-judgemental environment. Students in the infermediate grades need fo know their
feacher and classmates care about what they are saying. Students will believe this is
true when they see their teacher and classmates listening attentively when they share.

The second goal of these lessons is to establish classroom routines that will be
expected throughout the year. These management lessons can- and should be-
repeated throughout the year. Anchor charts with mini-lesson statements and

examples can remain on classroom wallls all year. Include nis an
example of what a class chart may look like. Another ddents copy
the mini-lesson statements into their reader’s or writer: ve Bilso included
a reproducible list of the mini-lessons if you prefer tama d hg¥e your
students glue them into their notebooks. My studeyfits ho ns in each of their

Teaching students to work ywithi ireg i ange of learning is the third goal
of these beginning lesso eI s independéptly recognize what books are
themselveg as writerstind explo hat type of writing they do best.

The fourth goal of ghe ons is fo establish a high level of expectations for the
students and the readiig/ writing work they will be doing throughout the year. Students
will rise to their r's level of expectations. Students also need to see themselves as
good readers and writers in order to independently work to their maximum potential
throughout the year:.

The fifth and final goal is fo teach students to become independent learners. | am
always encouraging students to think critically, make comparisons, develop opinions,
make personal connections, and inquire. Through scaffolding reading and writing
strategies in mini-lesson formats, students are given structured opportunities to observe
’ participate in, and try-out new learning. The workshop format allows for
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Workshop Format

\and Mini Lesson Structure

*The mihilesson
*Independent prdcfice
*The Shdre

The Redding Workshop(45-60 mih.)

Students bring their reader’s notebooks and copy 14 ent, which is;
written on chart paper into the section markec il S. WR)s0uld dlso glue a

1

dents to share, often adding ideas to your chart paper.
Ask students fo try-out an example by turning and talking with a partner.
Come back together and share what each other said. (independent learning)

* By following this format, teachers scaffold the learning from direct instruction to
shared learning and finally independent learning.

*They dlso ensure that every student has an opportunity to be heard.

*Teachers are able to informally monifor who is not participating and plan to visit
them for a conference right away during independent time.

A\ °End the lesson by Chdllenging students to try-out the reading strategy during
)\ their independent reading time. &
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Indepehdent Prdctice (15-30 minufes)

The

Students are reading books that they have chosen. They are often
responding to their reading on a thinkmark (a bookmark that you can write
on), a post-it, notecard, or in their reader’s notebook.

*The teacher is either conducting guided reading groups or individuail
conferencing.

l. At the beginning of the year, it is common fo spend the first 4-6 weeks
having individual conferences with students.

2. Teachers take no’res on what s’ruden’rs are reading, wha’r ’rhey say about

3. This information can be used to help
library, connect what their recldl i
(building that sense oF com

fifth grade bgys©)

* They turn-and-tfalk to a partner about what they were reading and thinking
during independent time.

* They usudlly share what they wrote on thinkmarks or in their notebooks.

* This allows everyone an opportunity fo share with at least one other
person. Giving dll students a chance for their voices to be heard during the
school day is powerful.

 Teachers may have everyone share in the circle if it's a quick share. Other
times, they may choose a few fo share their thoughts with the large group.

* Often times the teacher will add new insights to the mini-lesson chart.
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The Writihg Workshop (45-60 mih.)

The Mini-Lesson (10-15 mih.)

Independent Prdctice (15-80 mihufes)

*The same structure for the reading mini-lesson is followed for the writing
workshop.

Students copy the mini-lesson statement into their writer's notebooks in the
section labeled ‘mini-lessons.’

*Lessons are often refered to throughout the year as the class dives deeper
info writing. It is very cool fo have a record of learning!

The

*As with the reader’s workshop, students ¢ i e tly while the
feacher is having individual writing con£ ear progresses,
guided writing groups are adde ring the independent
writing time.
At the beginning of the farget conferences around
those reluctant writess isit with one or two students

*Much like the reader’s workshop share, students return fo the carpet with their
notebooks or other writing. They share with a partner. They might share their
favorite line, explain what they were working on today, or read sections of
their work. Often, a few students are cadlled on fo share with the group after
everyone has had a chance to share and listen with partners.

Copyright:
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Independent
practice

fime fo g
Findlly, there is af- 10 mihute shdre df the ehd of the workshop that
gives studeats the opportunity fo discuss, listeh, dhd reflect oh their
ledrhihg from the minhi-lessoh dhd independhent prdctice.
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Interactive Read-Alouds:

It is critical o read to your students for many reasons.
* It builds a sense of community in your classroom.

*Everyone has the same background information because you and the students
have read the same books.

*You can talk about a book on the last day of school that you read on the first
day.

*Read-alouds can be used as mentor fexts in reading and writing conferences.

*Not only does reading picture books (in all genre nse of
community and common background, it is the he g and writing
workshops.

*Without reading to the class, teachers woy& NEYPac » foGdmi€xt as teaching

aini-lesson sfatements (

highly infentional, and extremely specific to students’ needs and dbilities.

*Examples from previously read IRA (interactive read-alouds) are used for
direct instruction, shared learning, and partner independent learning during the
reading and writing mini-lessons.
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the main character change in a memoir so that they can understand that

falk about a third character from a memoir that was read (notice learning is
scaffolded from teacher-led, group-led, student-led).

the year.
*IRA's are not meant fo be read during the reading and writing=®®gkshop. If
they were read during this time and then a mini-les >re would

be no time for students fo try-out their new learni

*IRA’s should be read during language time or ¢ e day
when the feacher has 10 minutes available.

*Since IRA's are the heart and soul o ini-lessons, it is
extremely important fo keep a ¢ at have been read in
class. | can't stress the value o

*This list can be refer $art with lined paper can be
used. Wri i and genre of each book read. By the end of

ith new insights. They can look for patterns in genre,
d theme.

learning in comp
authors, coptent,

in sections for a week or two.

This is great for intermediate students because they need fo begin holding
information in longer text over periods of time. Books like, Stone Fox by John

books that include longer story lines where students can practice their
comprehension stamina.

Copyright:

7 oFor example, if a mini-lesson statement was, “Readers think about what makes

person’s poinf-of-view,” a teacher could talk about this statement in reference
fo a memoir read together in class. Then, ask students fo share their thinking as
a class with another memoir they had read. Findlly, ask students to turn-and-

*So, for each mini-lesson, a teacher might reference three previously read IRA's.
It is very common to reference one IRA in several different lessons throughout

the yefir Wi ist of books and a sense of accomplishment.

*Chapter books can also be used for IRA's. Teachers may read the same book

Reynolds Gardiner and Love That Dog by Sharon Creech are excellent chapter




List of IRA’s To read the first

month of school:

Books are carefully chosen based on the overadll theme of the units. The
themes for this reading unit are comparing personal experiences fo that of
characters (literary texts and memoirs), establishing roles and expectations, and
building a strong sense of community. The themes for the writing unit are to
envision onself as a writer and understand one’s writing territories, establish
roles and expectations, and to fake a piece of writing through the entire writing
process.

Remember-..in order 1o reference these books in a mini-lesson thev need fo

background, but it is so fun fo read tfo the kids...even t ‘ Sixth ggtders
enjoy listening to picture booksl!

Some of the management mini-lessons dd@d] ‘ aof IRA's. The [
gocails of these lessons are not fo pra : iting strategy, rather
fo set up routines, roles, and expe

*The Ndme Jdr by Yangsook Choi

«Chrysdhthemum by Kevin Henkes

*Tiki Tiki Tembo by Arlene Mosel and Blair Lent

*The Mdh Who Wdlked Betweeh the Towers by Mordicai Gerstein

*Tuesddy by David Wiesner

«Spdghefti ih d Hot Dog Buh: Hdvihg the Courdge fo Be Who You Are by Maria
Dismondy

]rd Sleeps Over by Bernard Waber

N, cAlexdnder dhd the Terrible, Horrible, No Good, Very Bdd Ddy by Judith Viorst
A The Girl Who Never Mdde Mistdkes by Gary Gubinstein
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The Reading and Writing Mini-Lesson Statements with

Common Core State Standard {CCSS}) links:

+»please note that many of these lessons could be stretched out over several days. It
is completely dependant on your professional opinion whether fo extend them over
more than one day (and of course the biggest enemy of us teachers...TIMED

http:/ www.corestandards.org/the-standards/english-language-arts-standards

Ddy |Redding lessonh Writing lessoh fo Read
e Lesson
I Readers choose books that | Writers use speci
are just right for themso | nofebooks tog
they can understand and
enjoy what they are 2. The Exceptiondlly,
reading. o be |Extraordinarily
Ordinary First Day
CCSS of School
adults, develop and
strengthen writing as
needed by planning,
| revising, and editing.
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Mini-Lesson Details with Charts and Share Activities

Redding Workshop ML Stdtement Ddy One:
Readers choose books that are just right for them so they cah uhderstahd ahd ehjoy what
they are reading.

Because it is the first day of school, this mini-lesson will include an IRA and take much longer than a normail
lesson. Students are not ready to read independently for long periods of time yet since they don't have
books to check out or developed reading stamina. This lesson may even take more than one day!

-Begin by reading, Miss Malarkey Leaves No Reader Behind.

-As you are reading, think aloud about how Miss Malarkey is helping her students find just right books. Ask
yourself aloud questions like...
| wonder why Miss Malarkey is...?
*'m thinking Miss Malarkey..because...

-Affer reading, talk about some of the ways Miss Malarkey helped

-Ask students to think about what a just right book might look AXe.
oStart a list under the ‘just right’ heading for you e gts copy the list info their
reader’s notebooks (optional). This could < efer fo dll year.

check-out gRocqglure, have them look for a just right book in the class

library. It is vegy important fget books 2 hands of students on the first day of school. Monitor
students as the oks afid head back to their seats fo enjoy reading.

-You will likely only haye a fely minutes for students fo read foday, but that is okay since they haven't built
any reading stamin

-Spend |0 minutes at the end of the workshop gathering at the carpet in a circle. Have each student bring
the book they chose.

‘Go around the circle, and ask each student to share the book title and why he/she chose that book. You
may add new insights to your chart as students share.

Take notes as each child shares, writing down book titles and reasonings. This is sooooo important fo do;
your students have probably never had a teacher write down what they are saying. It shows them you
value their choices and are sincerely inferested in what they are reading. It's okay fo ask them to slow
down because you want to write notes on what they are saying and to explain to them why you are taking
notfes. This is a great way to build students’ confidence and value them as readers!! Not fo mention it gives

you d wealth of knowledge about each student as an independent reader©
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chart for mini-lesson

Readers choose books that are just right for them so they can understand
and enjoy what they are reading.

How do you know if abook is...

Challenging? Easy? Just Right?

Copyright:



Writing ML Stdafement Ddy One:

Writers use special hotebooks to gather their thoughts ahd ideas so that all their great
thinking has a place to be remembered forever.

‘Have students copy or paste the mini-lesson statement and the date info the ‘ML’ portion of their
nofebooks.

-As with every ML statement, write it on a chart paper (or smart board, etc).

‘Show them your writer’s notebook. Try fo have a few entries in your notebook in the gathering seeds
section to show students that you will be keeping a notebook just like them. This is critical fo the success of
the writer's notebook; that students see you as a writer and you are a community of writer's fogether.

*To enhance this message and feach students about what a writer is, you may want to show this
amazing author'’s talk with Lucy Calkins: hitp:/#/ youtube/W029kI-RvsA

‘Pass out writer's notebooks for students and have them make tabbed sections ti

*Gathering seeds
*ML (mini-lessons)

*Word Work (this is where students copy interesting se d other

-Students can decorate the cover of their noteboo hem morl perSonal. Composition notebooks
work great because they are very difficult for ok or gisassemble (unlike the spiral kind).
*Pass out white copy paper and e sheet with all things related to them.
They can then glue the cover .
*This usually fakes up K®op block for the first day. Have fun persondiizing their
notfebo

-As students erence, taking notes with the writing conference observation
form. Ask why they are oices they are with their artwork. Get fo know your kids from the

very first day.

-Bring students back rpet for the last five minutes with their notebooks. Have them share with a
partner what their covers look like and describe some of their choices.

-As students share with the group, take some notes. The more information you gather about each child,
the faster you will learn about each of them as writers.
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Chart for mini-lesson

Writers use special notebooks to gather their thoughts and ideas so that dll their
great thinking has a place fo be remembered forever.

-Take a look at my writer's notebook!
-Tab your notebook...

*Gathering seeds

*ML

*Word Work
What kinds of seeds do you think you could plant in yot
make a list)

Copyright:




Name

My Record of Writing

Completed
on..

Genre

Title

What | learned

Copyright: Out of This World Literacy (Jen Bengel)
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Reading Conference Observation Notes:

Week of:
*put an X by the day of conference JR(just right book), C (challenging), E (easy)
Student m|T |W [th |F |Book Title: JRC [ Mastered skills... | Beginning skills...

E

Copyright: Out of This World Literacy (Jen Bengel) 33




Writing conference observations notes:

Week of:

*put an X by the day of conference

Student

m

th

Writing piece:

Mastered skills...

Beginning skills...

Copyright: Out of This World Literacy (Jen Bengel)
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Reading Log Sheet

E=easy JR=just right  Ch=challenging
Put the date completed or an S if you stopped reading the book
Book title EJR |Date genre
Ch Completed/
Stopped

Copyright: Out of This World Literacy (Jen Bengel)
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Tabs for Reader’s and Writer’s Notebook

You can laminate these tabs for students so they can cut them out and place them in the appropriate

places in their reader’s and writer’s notebooks.

Wrifer’s Notebook:

B

@ 2 RV
Q 5 )
& 2 o
o 2 =
- - P
2 = (]
5 £ 3
)

Title:

Redder’s Notebook:

Reading Log
Mini-Lessons

Book Talk Eer

Interestingy characte

Favorite parts:

Books it is like:

Exciting events:

What makes this book great:

What makes this book great:

Copyright:
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