Rationale:

| created this resource to display data from the research team that has been
implementing The Reading Infervention Program in their classrooms and schools.

Included in this resource are:

*Data results from The Reading Intervention Program pilot feam from two data
collections.

*Common questions answered about the program.

*A reading level suggestion chart, matching reading levels with student’s grade
and adbilities.

*A list of suggested ways to use the program

TO SEE THE PROGRAM CLICK THE IMAGE BELOW:
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The Pilot Team:

WHO: 24 teachers from America, Canada, and the United Kingdom, including

a homeschool parent.

WHAT: These teachers implemented The Reading Intervention Program in

their classrooms. Some worked in a one-on-one setting. Others

worked in small groups. While others still used the program with dll
their students.

WHEDN: The team has been implementing the program since January 20I6.

WHAT'S NEXT:

The pilot team will continue its research throughout the 2016-20I7 school year.
We will be collecting reading comprehension, fluency, and vocabulary data
based on students scores from the Benchmark Assessment System three

times throughout the year (beginning, middle, end).

Based on results from The Benchmark Assessment System, students will be
place in their instructional reading range and The Reading Intervention
Program will be implemented on a daily basis. Long-term reading growth for
each student will be measured each time The Benchmark Assessment System
is administered. Daily reading growth will be measured through progress

monitoring with The Reading Intervention Program.



The First Round of Data:

WHEN: March 2016, 3 months into implementation.

q2/. are more confident readers.

“Their confidence levels have shown a huge improvement since beginning the
program. Since they have been making progress in the program, I believe this

is helping them take risks and become more successful readers.”

8ul/ are reading more fluently
** With the remaining 16.7/. reporting they were unsure as of yet.

q2/ of students are enjoying the passages.
** With the remaining 8.3/, reporting they were unsure as of yet.

82/ Have a deeper understanding of what
they’re reading

** With the remaining 18.2/. reporting they were unsure as of yet.




The First Round of Data:

MORE DATA REPORTED FROM THE TEAM:

“All of my students have improved their DRA and STAR levels since

starting this program.”

“My students have improved on district SRI tests. I have seen a dramatic
improvement during guided reading. They are comprehending much more

and reading more fluently.”

“The vocabulary really helps...I have seen my students grow in this areal”

“This tool raised H of my students’ reading levels by one year in 3

monthsl”

“Used with my RTA summer group and had H out of |0 kids go from a level
E fo aPl’




The Second Round of Data:

WHEN: June 2016, 6 months into implementation.

HOW THE PROGRAM WAS USED ¢#rom most popular fo least)

| setting

Small group

I with a special education student
Partners

Tier 2 intervention

I used the program with my Read to Succeed volunteer as well as | on | reading
conferences. I dlso utilized it at home with my own son.

88.2/. Are more confident readers

** \With the remaining Il. 8/ reporting they were unsure as of yet.

88.U. Have become more fluent readers
** With the remaining I/ 67. reporting they were unsure as of yet.

70.6/ Have increased their comprehension
** With the 235/ reporting they were unsure as of yet and only 5.9/

reporting they did not see growth in comprehension.




The Second Round of Data:

MORE DATA REPORTED FROM THE TEAM:

** My students all improved their STAR reading GE scores, DRA levels, and

Discovery Education ELA scores.

** Just did last aimsweb benchmark. All students but | have made gains. 2 of
the students moved tfo info yellow and are approaching . 2 students are in green
and met benchmark. These students attended school every | Other student had

over 6p absence. So there were no gains.

** Students are improving in vocabulary development.

** Student | AM: decreased in comprehension, but increased in fluency (typical
for this child).

Student 2 PM: increased in comprehension and fluency

Student 3 HS: no change in comprehension, but increased in fluency

Student H AZ: ESL student; incredible growth in comprehension and fluency

** My student utilizing the E-K set improved his time each week by an average
of 22 seconds, errors usually decreased by 507 and self corrections by |. He is
not strong at self-correcting however. Weekly comprehension score averaged
12 for the first 4 weeks of use and averaged H for the last 4 weeks. My
student utilizing the H-K set improved her time each week by an average of 16
seconds, errors decreased by HI/ and self corrections improved by 3.Weekly

comprehension score averaged IS for the first 4 weeks of use and averaged I8

for the last H weeks. Since my focus was on fluency and comprehension I did
consistently administer or track word work and vocabulary. I am still compiling

data on my son who is still doing the A-D set.
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The Second Round of Data:

MORE DATA REPORTED FROM THE TEAM:

** One student grew Y book levels since implementing the passages. Another

grew 3. Their comprehension all around increased greatly!

** Increase in vocabulary knowledge and drawing conclusions is the most

noticeable.

** | had five students who I worked with using this program to get their

reading scores up. Four of the five grew four reading levels in just three short
monthsl The fifth student only grew three reading levels but hey, I'll take it.

** | had students grow on average Y reading levels throughout my time using

the program. Students were also using Raz Kids online as intervention.

** What I found is that students increased their reading fluency each time

they read one passage. I saw a slight increase in fresh read fluency with about

half of my students.

** This program has been beneficial for my struggling students. They built

confidence and improved their reading abilities.

** My infervention group has shown a huge improvement in fluency and

comprehension.
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The Second Round of Data:

MORE DATA REPORTED FROM THE TEAM:

** My favorite part of this program is that it gave my students a lot of
practice orally answering questions and thinking about the stories. I feel like
this greatly increased their comprehension scores on the DRA. I dlso like how
the program is easy fo implement. It made my small group reading planning so

much easier to know that I was hitting all the skills I need (phonics, fluency,

comprehension, vocabulary, and following directions) without little prep time or

planning for me. I would definitely recommend the program tfo other teachers.

I dlso redlly appreciate how you were willing to take our feedback (specifically

the font changes for Levels A-D).

** Tt is a well made program that has passages of inferest to my students.
They are easy 1o understand and read, and the topics are always fun and

sometimes goofyl They loved it.

** This program has helped my students grow their fluency skills greatly.

** | redlly liked working with the students and seeing them improve right in
front of my eyes. The students readlly had low oral comprehension skills at the
beginning and improved tremendously towards the end. The students were so

eager to work hard on becoming more fluent also.
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REAMING IN+Crvention: SUI9CS+Cd TE€ACHhINIG LEVEIS

=+ Match student's current grade with his/her yeading level to find the intervention range needed.

P ‘

More than 2 -
years below A ”U

grade level

2 years mlm

below grade
level

| year below H-K
grade level

Kindergarfen

Half a year H-K
below grade

level

On Grade L-P
Level

Half a year -
above grade ~l mv

level

| year above Q-T
grade level

2+ years ol.H_

above grade
level
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COMMON QUESTIONS:

i Ar€ €0dCh Of +h€ PASSAYES IEVEIEd
separa+ciy? ~

| believe %

Eoch possage is NCU leveled separotel

students con read on More thano'[ S\CC}/ one reoding level. |
Think we lmit our kids Wnen we ploce them on Oty one level.
Thot IS Why each set 1S a range’ of 3-4H levels. - uoUr
students s ruggle reading theé passoge independ ntl%, t'sa
perfect opportunit% for eading nstruction ond modeling ot
reading to occur! ©

: 1S +hiS Progradm résearch bdsed?

ges! I have a pilct team thot Wil continue into the
A0Io-a0I'+ school eor The% ore using the program in o
voriety of noys ond reporting dato to me. | will hove the
research resués from the d0B-a0No school uear ovailoble
soon. Ao, the program nias designed ofter careful reseorch
In the best proctices in reoding instruction. Multiple
professional development resources created from decodes of
research nere studied ond used os theoreticol foundations
to the progrom. The comprehension, nord Work, ond
vocobulory are all designed to Speciﬁcall% motch the leaming
needs of readers ot eoch level ronge.




COMMON QUESTIONS:

1 Can PAren+s do +his a+ home?
~

‘1 Aosolutely The progrom is olesigned With coreful %
INStructions so that parents, oids, ond school volunteers con
easily administer ond ossess students' reading skills. I is very
eosy to folon! Even students con rwork ihdepehdehtl% or

WIth portners after they complete a few passages.

: Wha+ réeadding erogram aré you using for
Your IEVEIS?

s |l use Fountas ond Pinnell for m% reoolin%le\/els. H you %
use a different progrom Wou con motch it up with the
conversion chort found here.

: AF€ +h€reé answer KEys providéd?

¢+ 'ges! There are ansnier keus for each of the %
comprenension guestions in every possage.




COMMON QUESTIONS:

: HOW Many of +h€ PASSAYES Are fic+ion?
NohfiC+ion? ~N

N alost ol the sets it is a BO/50 split, with 10 possoét s%
being fiction and IO being nonfiction. Tere are fontao '
realistic fiction, biographies, informational, ond content
specific possages O nome a fen. The poss ge Topics nere

corefuly motched to common interests on understandmgs
of students ot each level

: AbOU+ hOW I0Ng are +h€ PassAgdes?

‘The possoge len ths vary b\ﬁqthem ronge. Here is o

breokdonn of possage lengt

Levels B-D >»> bO-05 words
Levels E-G >> 9b-1ab words
Levels H-K >> HO-10 words
Levels L-© >> QO00-3HO words
Levels Q-T »>> Abb-3380 words
Levels U-W >> Abb-3380 words
Levels X-Z >> Abb-330 words

S b% levels:




COMMON QUESTIONS:

! What IS +h€ diff€reénce b€+ween +h€ firs+
and fif+h S€+ in €very IEvEl range. ~

Rs for as the levels ond passoge di%“icult%, there is no %
difference from set one to s&t five. Thesets do NOT get
increosingl% more difficult from set one to set five. The
difference n each set is A0 new reoding possages, olong With
different comprenension, nord Work ond \/ocobular\é skils to
proctice.

: DO YOU USC d h€Ww PASSAIE €very day?

"\

i gou conl But, You do not have to. The progrom is %

designed to be used in manéxwoxés (see 'Wous to Use the
Programy). Some teachers chose™to focus Hn one possoge
for an entire neek, nhie cthers move into a new poassoge
each dou. It truly depends on Jour schedule, ond the
learning Needs of Your students!

A\ J

:: DO +h€ S+UdEn+S CompPIE+€ +h€ S+UdEn+
PAJC iNdCPENAENHIY?

~N
: Thexdocan, but i they need help, \ou con certainly do SO.%
It is Tobally open to Jour students' needs hon uou Would like
them to complete the work eoch doyl BEvery clossroom wil
bt sligntly different based on nWhot Works best for them! ©




COMMON QUESTIONS:

HOW did YOU d€+€rmin€ +hd+ +h€ PASSAIES
fit in CACh IEVEI range?

AN
| used @ combination of four things fo defermmine that each %
pOSSAge WOS ppropriate for the vange it is in. First) |
researched the Confinuum of Literacy Ledarning by Fountas and
Pinnell. | studied what readers can and cannot do at each of the
quided veading levels in the Continuum.  Second, | compared the
possades fo other fexts at those levels fo be sure the tfext
difficulty, content, and senfence structures were appropriate.
Third, | used the Fry Readakility Scale fo caleulate each passage's
grade level.  And Fmalb.j, | used My Training, experience, and
understanding in theory as a Liferacy Collaborative Coordinator fo
verify that the passages were appropriate for each level vange.

: HOW Can I 94aug€ Proaress monitoring if
+hC PASSAIES doN't+ hdVE onc reading ICVEIR

This is o veally great guestion. As Ive said kefore, | believe %
kids are more than capable fo perform on a vonge of levels, not
just one. | use the progress monitoring dafa not so much fo put
themt on one level as | do to see reading growth. | look at how
fhe\j are growing in their comprehension, word work, vocabu\(knj,
and ﬂuenc,\ﬂ skills.  When | see growth in these key reading areas,
| know Thetj Qe lbecoming S’rronger readers, \reg&\ro\\.ess of the fext
level. | know many feachers who use the program and progress
monitor these skills. Then, The% toke a qu&rfer\% benchmark
assessment with o leveled standardized program and see huge
growfh‘.




WAYS TO USE THE PROGRAM:

Below is just an example list of all the waus uyou can use the
Reao\mg Infervention Program.  There are Uke\\i\ even many more
WOWYS that are not listed! ©

. As addaily tier 2 reading intervention (as a small group of 3-4 students | year
below reading grade leveD

As a ddilly tier 3 intensive one-on-one reading intervention (most often with
students 2+ years below reading grade level)

As a tier 2 ADVANCED intervention (as a small group of advanced, or gifted
students who are above their grade’s reading level)

In literacy centers for extra reading practice
In guided reading groups for a structured tier | program

Administered by aids or school volunteers either daily or a few times a
week fo small groups or one-on-one.

As homework practice on reading. As a way for kids to simply spend more
time reading and thinking about their reading.

One passage due per week

In a literature circle, where students from the same reading level range
read and discuss the passage

. In areading partner setting during reading workshop

As a whole group, using the comprehension skills as mini lesson topics




